Behaviour Analysis Tool
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After collecting ABC data, use this tool to look for trends and determine the potential function of a challenging behaviour as well as strategies for prevention, teaching, and response.

Part 1 – Analysis
Using the data from the student’s ABC charts, focus on one observable behaviour. 
Objectively describe the behaviour below (e.g., the student leaves the classroom without permission; the student hits the table with an open palm or closed first; any instance, or attempt, where the student uses their head to make contact against another surface including, but not limited to the table, wall, chair, floor, etc.).
	






Measurement (Baseline):
How many times does this behaviour occur in an hour/day/week (frequency)? And/or, how long does this behaviour last (duration)? 
	






Time of the day when the behaviour is:   
	Most likely to occur
	Least likely to occur




Specific activities/subjects/locations when the behaviour is:
	Most likely to occur

	 Least likely to occur



Individuals with whom the behaviour is: (please use role of individual or initials of students)
	Most likely to occur

	 Least likely to occur




1. Indicate the specific antecedents that were observed before the target behaviour. Check all that apply. Please indicate the most frequent.
· Transition: __________________________________________________________________
· Denied access to item/activity: __________________________________________________
· Instruction/task given: _________________________________________________________
· Change/interruption in routine or environment: ______________________________________
· No engagement: _____________________________________________________________
· Other: ______________________________________________________________________
· Other: ______________________________________________________________________
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· Other: ______________________________________________________________________

Most Frequent_____________________________________________________________________

2. Indicate the consequence(s) to the student’s behaviour (i.e., what happened after the target behaviour). Check all that apply. Please indicate the most frequent.
· Instruction/task changed, delayed, or removed: _____________________________________
· Staff/peer provided attention: ___________________________________________________
· Gained access to item/activity: __________________________________________________ 
· Student removed: ____________________________________________________________
· No action/ignore: _____________________________________________________________
· Other: ______________________________________________________________________
· Other: ______________________________________________________________________
· Other: ______________________________________________________________________

Most Frequent_____________________________________________________________________



3. Based on the frequently identified consequences, determine the potential function(s) of the identified behaviour. To help determine the potential function of the identified behaviours, answer the following:
a) What is the student getting as a result of engaging in this behaviour?
b) What is the student avoiding/escaping from when they engage in this behaviour?
Check all that apply. Please indicate the most frequent.
· Attention (e.g., adult, peer)
· Tangible (e.g., objects, food, etc.)
· Sensory (e.g., noise, lights, crowded areas)
· Escape/avoidance (e.g., task, place)

Most Frequent_________________________________________________________________

Summary Statement (based on analysis above):
(e.g., When presented with an instruction, the student will often hit the table to escape the task.)

When (antecedent/s), __________________________________________________________ ,
(student’s name) _______________________________________________________will often 
(behaviour) __________________________________________________________________
to ▢ get and/or ▢ avoid/escape 
(consequence/s) _______________________________________________________________.  


Part 2: Developing Positive Behaviour Supports 

Prevention:
What preventative strategies will you put in place to decrease the likelihood that the student will engage in the challenging behaviour? Make sure to consider the function of the behaviour (i.e., what the student is trying to get and/or avoid/escape).
	









Teaching Replacement Behaviour:
What replacement behaviour or skill(s) does the student need to learn in order to meet their needs (function) in a socially appropriate manner? Write a specific, measurable and observable goal.
	






What teaching strategies will you use to assist the student in meeting these expectations? 
	






How will you provide reinforcement? Consider what reinforcers will be delivered and the frequency of delivery. 
	






Response:
If/when the student engages in the challenging behaviour, what will be the adult response?
	







Part 3: Monitoring Progress
If the teaching strategies outlined above are effective, you should notice a decrease in the challenging behaviour (e.g., duration, or frequency).
Continue to track and record the behaviour. Examples of tracking could include tally marks on a paper or using a clicker, stopwatch, electronic device, calendars, etc.
If the teaching strategies outlined above do not decrease the challenging behaviour, school staff should consult with Professional Support Services personnel.
If applicable, consider incorporating these positive behaviour supports and strategies into the student’s program plans (e.g., IEP or ILP).
